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Disclaimer 

No representation or warranty, either express or implied, is provided in relation to the accuracy, completeness or reliability 
of the information contain herein. None of Anglo American or any of its affiliates, advisors or representatives shall have any 
liability whatsoever (in negligence or otherwise) for any loss howsoever arising from any use of this material or otherwise 
in connection with this material.  

Group terminology 

In this material references to “Anglo American”, the “Anglo American Group”, the “Group”, “we”, “us”, and “our” are used to 
refer to either Anglo American plc and its subsidiaries and/or those who work for them generally, or where it is not necessary 
to refer to a particular entity, entities or persons. The use of those generic terms herein is for convenience only and is in no 
way indicative of how the Anglo American Group or any entity within it is structured, managed or controlled. The Anglo 
American Group is comprised of separate legal entities. "Subsidiaries" are entities over which the Anglo American Group 
directly or indirectly is able to exercise control, and entities over which the Anglo American Group has joint control are 
referred to as “joint ventures”. "Managed joint ventures" are entities where the Anglo American Group has management 
control or an ability to direct day to day activities.  

Intellectual Property 

We are the owner of all trade marks, trade names, business names, service marks, design marks, patents, rights to 
inventions copyright and related rights, rights in get-up, goodwill, database rights and all other intellectual property 
appearing on or contained within this material.  

Except as expressly provided below: (a) use of the material does not grant you any right, title, interest or licence to any 
such intellectual property appearing on or contained within the tools on this material; (b) use or reproduction of the 
intellectual property is strictly prohibited; and (c) nothing in this material should be construed as granting, by implication, 
estoppel, or otherwise, any licence or right to use any of the intellectual property in this material. 

We grant you a revocable, non-transferable, non-exclusive, royalty free licence to use this material, and any and all 
intellectual property that we own in this material. 

We make no express or implied warranty or representation that: (a) we have the right to grant the licence set out above 
and such licence is granted solely on the basis of the rights that we actually hold; (b) the intellectual property contained in 
the tools is valid or enforceable; and (c) any use of this material shall not infringe any third party’s intellectual property 
rights. 

© 2020 Anglo American 

Anglo AmericanTM,     and      are trade marks of Anglo American 
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GUIDANCE NOTE 3.2 – EDUCATION AND 
SKILLS 

This tool supports the development of the Education Statement of Work, priorities and programmes in a region 

or at an operation/site. It aims to equip sites with a sufficient level of understanding of education programmes 

to enable site teams to contract and work effectively with subject-matter experts. 

 

1 WHAT IS THE EDUCATION PROGRAMMES COMPONENT? 

Education programmes encompass initiatives that look to increase education access and 

attainment for all children in the area of influence of Anglo American’s mining operations. These 

projects also support education initiatives outside of our own mining operations. 

The primary objective of our education initiative is for all schools in our host communities to perform 

within the top 20% of state schools1 nationally by 2030. All operations will implement measures to 

support education. Operations in large metropolitan areas or in countries whose school systems 

score within the top 33% of Programme for International Student Assessment (PISA)2 ranking for the 

host country may propose alternative meaningful measures. Anglo American already invests 

considerable sums in education in host communities, although this has traditionally focused on 

infrastructure projects. There is a consensus that we need to broaden our interventions to include 

capacity development of schools, with a stronger focus on improving educational and subsequent 

livelihoods outcomes. The Education Initiative and other socio-economic development (SED) 

education programmes are separate to education and training programmes implemented by Human 

Resources (HR) that are focused on Anglo American employees, as well as site-specific programmes 

within their Social and Labour Plans (SLP)2. 

 

2 HOW EDUCATION CONNECTS WITH OUR SUSTAINABLE MINING PLAN, 
COLLABORATIVE REGIONAL DEVELOPMENT, AND OTHER GROUP-LEVEL 
INITIATIVES 

The education goal is part of our Thriving Communities Pillar in Anglo American’s Sustainable Mining 

Plan and aligns with the UN Sustainable Development Goal (SDG) 4, which aims at: Ensuring 

inclusive and equitable education and promoting life-long learning opportunities for all.  

The quality of public schooling is sometimes poor in our host communities, and below average, given 

that the best schools tend to be in urban rather than rural areas. Poor schooling, in turn, leads to 

more limited employment opportunities and pushes people into lower-skilled and -salaried 

occupations. 

 

1 As defined by the respective country; however, a ‘state school’ usually refers to a government-funded school which provides education (usually free of 

charge) to pupils. The contrast to this is fee-paying schools, which may be called independent or private schools, depending on the country. 

2 In South Africa only. 
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Low levels of educational attainment also create challenges in recruiting locally, a problem that will 

be exacerbated as new mining, or Fourth Industrial Revolution (4IR), technologies are deployed, 

which will typically require higher skills levels than are currently required. 

The education goal and initiative and other SED education programmes and projects connect with 

other goals and Collaborative Regional Development (CRD) initiatives: 

 

Health and well-being 

Education and health and well-being have very strong connections between each goal; namely: 

• Through more students being educated, education can create improved health awareness and 

opportunities within communities. These include better access to enhanced income and, 

therefore health provision, resulting in heightened social and psychological benefits.  

• Those with more years of schooling tend to have better health and well-being and healthier 

behaviours. Address behavioural and structural factors through school education as one 

channel (e.g., substance abuse, teenage pregnancy), ability to influence parents through 

education of children. 

• Poor health in turn, can affect educational outcomes such as attendance, concentration, 

learning abilities.  

• Improved nutrition through school-feeding programmes.  

• Improved female hygiene and family planning through health programmes covered in schools. 

This is likely to lead to reduced levels of sexually transmitted diseases and pregnancies 

among girls attending school. 

• Education on Covid-19 management.  

• Education gap closure promotes health equity. 

 

Connectivity 

Proximity or ease of movement to educational infrastructure increases the likelihood of students 

completing schooling. Improved access to the internet allows students to collaborate with students in 

other areas, access libraries and research databases, visit museums remotely and utilise educational 

programming and videos. This is particularly relevant through the period of Covid-19 

restrictions/lockdowns when there is a greater dependency on digital connectivity in order to continue 

with learning and not widen the education gap.  

 

Livelihoods  

Given the focus on skills development linked to economic well-being, there are strong connections 

between the Education and Livelihoods goals. Some of these are: 

• Improved access and quality of education, aligned with developing required skills for the 

future, can lead to greater future job opportunities. 
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• Increased education leads to increased economic participation at individual and community 

levels. 

• Support on post-secondary, technical and vocational education and training (TVET) and on 

entrepreneurship opportunities may lead to job creation. 

• Provision of continued skills development will allow for growth/progression. 

• Higher availability of resources owing to increased livelihood of earnings leads to increased 

spend on education (continued education) or education for children/family. 

• Community upliftment in terms of education support and prioritisation (e.g. versus child 

labour). 

• Reduced dependency on child labour to bring in income; increased enrolment and attendance 

at schools. 

 

Collaborative Regional Development  

Collaborative Regional Development (CRD) activities in the area of the site are likely to have 

information on the performance of education across the region, as well as the needs and implications 

in the community. Most education programmes require a partnership approach with various 

stakeholders and communities. CRD also looks to strengthen collaboration between stakeholders 

and other industry partners, which can be vital for delivering education programmes.   

 

Housing 

Safe and comfortable housing is important for students, both for their being able to learn properly 

during the school day and still do homework after school. The housing component applies special 

attention to light; it is crucial that students, especially in winter, have adequate light for necessary 

study time during the evening. Better education, which leads to improved livelihoods, may also result 

in improved housing for families.  

 

3 WHEN YOU WOULD KNOW EDUCATION IS AN ISSUE  

Access to education is a basic and fundamental human right across the world and is an area with 
some of the biggest challenges and disparity gaps. Education is likely to be an issue if the following 
exists: 

• Disparity around equal economic participation and access to the workforce. 

• Education attainment of the community or sets of schools is low in relation to the national 
standard. 

• Education attainment of the community or sets of schools is low in relation to a global 
standard. 

It is important to not only understand when education is an issue, but also to understand which parts 
of the education system are not working well, and what interventions will lead to improvement. This 
can be achieved by: identifying where improved education is a priority for communities, as well as 
opportunities to leverage site activity to provide support. This could include, for example, identifying 
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potential opportunities for adapting/extending company infrastructure in ways that contribute to 
education needs (e.g. connectivity). 

Some of the critical challenges that exist within education are: 

• Access to education: millions of children globally are still not in school. 

• Poor literacy and numeracy levels (both of students and youth older than 15). 

• Educator ability to teach; teacher training and professional development. 

• Technology and skills of the future related to 4IR. 

• Completion rates and access to post-secondary opportunities. 

• School administration and leadership governance. 

• Basic functioning infrastructure of schools. 

• Safety of children (in and out of school) related to crime, abuse, bullying, etc. 

 

4 CHALLENGES WHEN WORKING IN EDUCATION 

There are a number of challenges that exist when working in Education namely: 

• Budget constraints or government cuts; resource and capacity constraints.  

• Privatisation of education increasing disparities in the education sector – and the desire to 
change/equalise things. 

• Bureaucracy and red tape involved in public-private partnerships (PPPs) 

• Monitoring and measuring the right education targets and outcomes; focusing on outcomes, 
rather than inputs and outputs. 

• Education outcomes take time to see change; it is often hard to understand which methods 
work and making decisions in real time can be difficult. 

• Inequality of access to technology and inability to use such technology 

• Demand for infrastructure improvement versus the impact it actually has on education 
attainment.  

• Girls’ education in relation to cultural norms and beliefs; behavioural changes needed to 
improve education. 

• Impact of [poor] health and/or well-being, drugs, alcohol, etc. on education. 

 

5 THEORY OF CHANGE FOR EDUCATION 

In order to select schools and strategies in each host community, it is necessary to conduct 
assessments using baselines to determine the current performance, the greatest need and where the 
greatest impact can be made. It is not always possible to commit to working with all schools in host 
communities, as this might not be doable and feasible. Seek to make the most telling impact; in some 
regions, this might require focusing on piloting first, focusing on select schools or a phased approach.  

Theory of Change can be very powerful in informing education reform strategies and, in turn, getting 
results – but only in the hands (and minds, and hearts) of people who have a deep knowledge of the 
dynamics of how the factors in question operate in order to achieve specific outcomes. 

For all education programmes, it is important to: 
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• Map out the theory of change process to ensure all actions/initiatives lead to desired outcomes 
and impact. 

• Test out underlying assumptions. 

• Understand which stakeholders are involved and the role they play. 

• Understand the risks involved and have a risk management plan in place. 

• Be clear on how measurement will work: data collected, trusted data, verified by third party.  

• Pilot interventions and test out the theory of change before implementing in full. 

 

6 EXPECTED OUTCOMES AND INDICATORS FOR EDUCATION 

The primary means of measuring our education goals will be for state/public schools in host 
communities to perform in the top 20% of state/public schools in a particular country, as measured by 
high school-leaver results. The goals will be applicable to business units in countries (or, potentially, 
states/provinces) which are not at the upper end of PISA rankings. For business units which are in 
regions with good PISA rankings, the goals might be adjusted to focus on unique education 
outcomes and goals.  

Additional goals and outcome targets will be set by each business unit/operation to measure and 
track annually. These targets can be broken down even further to school level to ensure schools are 
able to monitor and track their progress.  

Standard outcome indicators for education programmes include, but are not limited to: 

• Enrolment rates: number of children enrolled in each grade. 

• Attendance: students and teachers. 

• Completion/progression rates: number of students progressing each year to the next grade; 
number of students completing final grade in high school. 

• Teacher/student ratios: number of students for every teacher. 

• Class sizes: number of students in each class. 

• Subject grades (with focus on English First Additional Language, Maths, Science); number of 
children passing a subject; number of children attaining greater than a specific percentage.  

• Gender: All indicators/outcomes measured by gender. 

• Literacy and numeracy rates: number of students at a certain age level who are able to read 
and do elementary arithmetic 

• Technology adoption and usage. 

 

7 COLLABORATION MODELS/PARTNERSHIPS  

It is important to work with partners to help conduct baselines, set programmes and implement the 
initiatives. There will be a range of potential partners identified once the programmes are initiated in 
each country/region. These will include national and local education departments, teacher unions, 
education NGOs, faith groups, universities and other businesses. 

Through collaboration and partnership approach: 
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• Partner with parents, schools and school authorities to support school-turnaround and 
improvement programmes to achieve our 2025 and 2030 goals as stated in the Anglo 
American Sustainable Mining Plan.  

• Partner with third parties who specialise in school-mentoring programmes (e.g. JET in South 
Africa) and utilise our Ambassadors for Good programme. 

• Partner with selected education service providers to help assess and implement education 
initiatives. 

• Collaborate and partner with other organisations undertaking similar initiatives in the regions, 
and especially communities, where we operate in order to maximise value and outcomes 
gained. 

• Ensure cross-collaboration and learning between regions and business units to continuously 
improve bring innovation to our education programmes and initiatives. 

• At a Group and business unit level, Corporate Relations & Sustainable Impact teams will lead 
in-country, working in collaboration with HR teams and third-party education specialists. 

• Anglo American foundations may play a key role as a funding partner, including through the 
Ambassadors for Good programme. 
 

8 SUSTAINABILITY AND EDUCATION PROGRAMMES 

The sustainability of the education initiative and other educational programmes will be improved by: 

• Utilising local service providers who understand the context and have a need/desire to 

improve the status of the education system. 

• Ensuring capacity is built and then transferred to ensure long-term delivery. 

• Monitoring and measuring the right sets of indicators. 

 

9 VULNERABILITY, INCLUSION AND DIVERSITY 

The primary means of measuring this goal will be for state/public schools in host communities to 

perform in the top 20% of state/public schools in that country, as measured by high-school-leaver 

results. In implementing this target, seek to achieve gender balance, and also to ensure that children 

with disabilities are included in the scope (they are often excluded from school systems). We should 

also be cognisant of child-rights issues (as per our health and well-being stretch goal,) given the 

important role of school systems in realising the child-protection objectives of SDG 16.  

As with all SED projects, special attention will be made to track and address the needs of vulnerable 

people, in endeavouring to include all community members in decision-making and opportunities will 

be ensured by the site and any sub-contractors. 

  

10  ADDITIONAL RESOURCES 

1 Anglo American (2018) Our Sustainable Mining Plan. Available at: 

https://www.angloamerican.com/~/media/Files/A/Anglo-American-

Group/PLC/sustainability/anglo-american-sustainable-mining-plan.pdf [Accessed 29 April 2021] 

 

https://www.angloamerican.com/~/media/Files/A/Anglo-American-Group/PLC/sustainability/anglo-american-sustainable-mining-plan.pdf
https://www.angloamerican.com/~/media/Files/A/Anglo-American-Group/PLC/sustainability/anglo-american-sustainable-mining-plan.pdf
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2 Anglo American, Education Goal Sheet – Sustainable Mining Plan (2018) 

 


